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Abstract: The transformation of Islamic religious education is an urgent need in the digital
era marked by the rapid flow of information and social change. The presence of digital
technology opens up new opportunities for the learning process, but it also brings
challenges, especially in maintaining moderate Islamic values. Islamic religious education
is no longer only oriented to the transfer of knowledge, but must also be able to form the
character of students who are tolerant, inclusive, and adaptive to diversity, in line with the
principles of religious moderation. However, many previous studies have focused on aspects
of the curriculum or conventional methods without highlighting in depth how to integrate
the values of moderation in Islamic education practices in the digital realm. There is a gap
between the theory of religious moderation and its application in the digital-based education
system, especially in the context of Islamic education in Indonesia. Therefore, the
formulation of the problem in this study is: how to transform Islamic religious education in
facing the challenges of religious moderation in the current digital era. This research uses
a qualitative approach with literature study methods and case studies on several Islamic
educational institutions that have implemented moderation-based learning digitization
programs. The results of this study are expected to make a practical contribution to the
development of Islamic education models that are relevant to the digital era and theoretically
enrich the literature on the integration of moderation values in religious education. These
findings are also the basis for policy recommendations for educational institutions and
related policymakers.

Keywords: islamic education, transformation, religious, moderation, digital era.
INTRODUCTION

The rapid development of information technology in the digital era has had a significant
impact on various aspects of life, including in the field of religious education [1]. Islamic
Religious Education (PAI) as one of the pillars of character and moral formation of the
younger generation is required to continue to adapt to remain relevant to the needs of the
times. In a free and open flow of information, students are not only exposed to positive
values, but also the potential for radicalism, intolerance, and exclusivism in religion.
Therefore, the transformation in the delivery of PAI materials is inevitable so that religious
education can be at the forefront of forming a moderate and tolerant generation [2].

The main problem raised in this study is how PAI can transform effectively to face the
challenges of religious moderation in the digital era. Many educational institutions have
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utilized digital technology in the learning process, but not all have been able to integrate the
values of moderation substantially in their curriculum and teaching methods. This raises
concerns about the birth of a generation that understands religion textually but is poor in
terms of diversity and tolerance [3], [4].

As a solution, this article offers a transformational approach to PAI learning, namely by
integrating moderation values such as inclusivity, tolerance, and anti-violence attitudes into
digital learning platforms. With this approach, students not only understand the teachings of
Islam conceptually but are also able to apply them in a plural social life [5], [6]. The impact
of this discussion is expected to be able to encourage the birth of a more contextual model
of Islamic religious education, responsive to the times, and effective in shaping the character
of students who are religious in a peaceful manner and respect differences.

LITERATURE REVIEW

The development of digital technology has revolutionized almost all aspects of life,
including religious education. According to Mufidah Hayati et. all, the digital era has brought
major changes to the way individuals access and understand religious teachings, which are
no longer limited to classrooms or studies but are widespread in cyberspace through various
platforms [7]. In this context, Islamic religious education (PAI) needs to be transformed to
remain relevant and able to provide contextual guidance for Islamic values. A study by
Juwita Puspita Sari et. all emphasizes that conventional approaches that are dogmatic and
teacher-centered increasingly ineffective in conveying religious values to the digital-native
generation who tend to be interactive, critical, and visual [8], [9].

PAI transformation includes a change in the learning paradigm that is more participatory
and technology-based. Research from Clarisa Amalia Sholehah shows that the application of
technology such as learning videos, Islamic educational applications, and online discussion
forums can increase students' understanding and involvement in religious lessons. Teachers
are also required to play the role of learning facilitators, not just conveyors of information,
to guide students to explore Islamic values reflectively and contextually [10]. This is
important in overcoming the spread of extreme or intolerant religious beliefs in the digital
space, with the existence of religious digital literacy in formal education.

In addition, curriculum revitalization is a strategic aspect in ensuring that Islamic religious
education can answer the challenges of the times. The PAI curriculum in the digital era needs
to integrate contemporary issues such as tolerance, media ethics, and plurality in religious
life. As revealed by Wildani Hefni, a curriculum that only focuses on cognitive and
memorization aspects is not enough to equip students to face the complexities of digital life
[11]. Therefore, the new curriculum must encourage applicable value-based learning, to form
Muslim personalities who are moderate, inclusive, and able to dialogue politely in a dynamic
multicultural society.

METHOD

This research uses the literature study method which is a research approach that is carried
out by collecting and analyzing information from written sources such as books, journals,
articles, and documents related to the research topic that is being carried out [12]. The data
sources in this study are the results of previous research that have been published through
the reviewer on relevant references [13], especially related to policies, strategies, and
challenges regarding PAI transformation in the digital era. The data collection technique uses
literary techniques, which are collection techniques that are carried out by collecting library
materials that are by the object of discussion being researched. The data obtained in this
study was processed in three ways, namely editing, organizing, and discovering research
results. Then for data analysis, content analysis is used, which is an analysis that is carried
out by learning indirectly related to human behavior through communication analysis

[14][15].
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Table 1. Research Methods

Aspect Description
Research Literature study, a research approach conducted by collecting
Method and analyzing information from written sources such as books,
journals, articles, and documents
prEIERF o= Results of previous studies and relevant references, especially
related to policies, strategies, and challenges of Islamic
Education (PAI) transformation in the digital era
Data Library technique, which involves collecting library materials
Collection relevant to the research topic
Technique
Data Editing: Reviewing the collected data- Organizing:
Processing Systematically arranging the data- Discovering: ldentifying
Techniques research findings

bEICLAGENE RS Content analysis, which involves analyzing communication to
Technique understand human behavior indirectly

RESULTS AND DISCUSSION

The Urgency of Islamic Religious Education Transformation in The Digital Era

The development of digital technology has fundamentally changed the way individuals
obtain, access, and interpret information, including in the religious context. Today's
generation lives in a digital environment full of various religious narratives from a variety of
sources, both moderate, extreme, and [16], [17]. In this context, Islamic religious education
can no longer be delivered with a traditional approach alone but must undergo a
comprehensive transformation to be able to compete and provide value guidance by the
demands of the times [18]-[20].

This transformation is important because religious education has a central role in shaping
the character and mindset of students. Without updates, PAI will find it difficult to effectively
inculcate Islamic values that are rahmatan lil ‘alamin, especially in the rapid flow of digital
content that is not always in harmony with the values of moderation [21], [22]. On the other
hand, the digital era also provides great opportunities by utilizing social media, e-learning
platforms, and digital content to convey Islamic teachings in a creative, interesting, and
easily accessible way for the younger generation [23].

The transformation of Islamic religious education in the digital era includes:
1. Learning paradigm transformation

The transformation of the learning paradigm of Islamic Religious Education (PAI) in the
digital era demands a shift from the traditional teacher-centered approach (teacher-centered)
towards a student-centered approach (student-centered) and technology-based. Learning is
no longer only carried out through one-way lectures but is more interactive, participatory,
and contextual through various digital media such as learning videos, Islamic applications,
and online discussion platforms. Teachers act as facilitators who guide students in exploring
Islamic values critically and creatively so that learning becomes more relevant to the
characteristics of the digital generation. In addition to increasing the effectiveness of
learning, this new paradigm is also a strategic means to instill the values of religious
moderation in an attractive and easily acceptable way, as a response to the challenges of
radicalism and intolerance that are developing in the digital space [24]-[26].

2. Transformation of technology and learning media
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The transformation of technology and learning media in Islamic Religious Education
(PAI) in the digital era is a strategic step to answer the challenges of the times while
maximizing the potential of technology as an educational tool. The use of digital media such
as interactive learning videos, religious podcasts, PAI mobile applications, and e-learning
platforms has expanded access to learning and enriched teaching methods that were
previously limited to conventional lectures. This technology allows the presentation of
religious materials in a more interesting, personalized, and appropriate way for the learning
style of the digital-native generation. In addition, social media is also a potential space to
disseminate moderate and inclusive Islamic content, encourage healthy discussions, and
form value-conscious digital communities. This transformation not only increases the
effectiveness of learning but also equips students with critical religious digital literacy in
dealing with the flood of religious information on the internet [27]-[29].

3. Revitalization of the Islamic Education curriculum

The revitalization of the Islamic Religious Education (PAI) curriculum is a strategic step
to adapt the content, approach, and goals of religious learning to social dynamics and
technological developments in the digital era. The curriculum that previously focused more
on cognitive and memorization aspects now needs to be expanded in scope to be able to
instill the values of moderation, tolerance, and diversity in religion. This means not only
modifying the teaching material but also changing the way it is delivered and its applicative
context in the student's real life. Materials such as tolerance between religious communities,
ethics with digital media, and the prevention of radicalism must be explicitly integrated into
basic competencies and learning activities. This revitalization also encourages the
development of student's character so that they are not only text-oriented but also wise in
attitudes and actions, especially when dealing with sensitive religious issues in the digital
space. This step is not only academically relevant but also an urgent need in maintaining the
social cohesion of the nation through religious education [30]-[34].

Thus, the transformation of Islamic religious education is a strategic need in facing the
challenge of religious moderation. This includes not only curriculum updates but also
pedagogical approaches, technology-based learning models, as well as the digital
competence of teachers. This step is expected to strengthen the position of Islamic education
as an instrument for shaping a moderate, inclusive, and contextual religious awareness in an
all-digital world [35].

Integration of Religious Moderation Values in Digital Learning

Religious moderation is a religious approach that emphasizes balance, tolerance, and
respect for differences, both within the internal scope of religious people and between
religious communities. Religious moderation values such as tolerance, non-violence,
national commitment, and respect for local traditions are very relevant to be instilled from
an early age through various learning media, including in the context of digital learning [36].
In the last decade, digital learning has developed rapidly and has become one of the effective
means of shaping the character of moderate students, especially in facing the challenges of
the digital era which tends to be open to extreme ideologies [37].

The integration of religious moderation values in digital learning can be realized through
the development of learning content based on diversity and humanitarian values. For
example, teachers can utilize digital media such as interactive videos, e-modules, and
learning applications that display inclusive narratives about the diversity of cultures and
religions in Indonesia. In addition, the use of online discussion platforms can also be directed
to train students in polite dialogue and mutual respect for differences of opinion. This
integration not only improves students' digital literacy but also forms a moderate character

in religion [38], [39].
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This concrete form of integration can be in the form of a Learning Management System
(LMS) that combines teaching materials with moderation values, diversity case study-based
quizzes, and cross-class or cross-school collaborative projects with the theme of tolerance
and peace. In addition, teachers can also insert reflections on the value of moderation in
digital assignments, such as making vlogs with the theme of tolerance between religions or
digital essays about the importance of living in harmony in a multicultural society. Thus,
digital learning not only functions as a medium for delivering academic materials but also as
a strategic instrument in shaping the character of inclusive and civilized students.

Implementation Strategies and Challenges of Moderate Islamic Education

Moderate Islamic education is an effort to instill Islamic values that are Tawassuth
(moderate), tasamuh (tolerate), tawazun (balanced), and i’tidal (fair) to students. Its
implementation strategy can be divided into several forms:

1. Integration of Moderation Values in the Curriculum

Moderate Islamic education must be internalized in the curriculum, both explicitly in
subjects such as Islamic Religious Education and implicitly through a cross-subject approach
(cross-curricular approach). This aims to enable students to see diversity as a blessing, not
as a threat.

2. Strengthening Teacher Competence

Teachers need to be equipped with a deep understanding of the values of moderation
through continuous training and workshops. Moderate teachers will be role models in
attitudes and behaviors and be able to convey material with a dialogical approach.

3. Participatory Learning Model

The use of learning models that prioritize dialogue, deliberation, and critical reflection,
such as inquiry learning, problem-based learning, or value clarification techniques (VCT) is
very relevant to forming open and critical thinking toward differences.

4. Strengthening School Culture

Schools as miniature societies must foster a culture of mutual respect, tolerance, and
cooperation across faiths and cultures. Extracurricular activities, interfaith dialogue forums,
and interfaith religious holidays can be effective means.

5. Collaboration with Parents and the Community

The implementation of moderate Islamic education also requires support from the family
and community environment. Synergy through Islamic parenting activities, recitations, and
school communication forums can strengthen the value of moderation outside of school [40].

Challenges in the Implementation of Moderate Islamic Education
Despite having a clear strategy, the implementation of moderate Islamic education cannot
be separated from various challenges, including:

1. Resistance to the Concept of Moderation

Some people still view moderation as a compromise on religious principles. This is a
challenge because misperceptions can hinder the internalization of moderate values.

2. Lack of Competent Human Resources

There are still many teachers who have not received adequate training on moderate Islamic
education so the delivery of material is not optimal and sometimes ideologically biased.

3. The Influence of Digital Extremism
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Social media is often a field for the dissemination of exclusive and radical religious
beliefs. The young generation who are active in the digital world is easily exposed to
intolerant content, which is contrary to the spirit of moderation.

4. Implementation Gap in Regions

Not all regions have equal access to teacher learning and training resources. This
inequality causes the quality of implementation of moderate Islamic education to be uneven.

5. Lack of Evaluation and Monitoring

Many educational institutions do not yet have an evaluation system to measure the success
of implementing moderation values, making it difficult to know the impact on students [41],

[42].

CONCLUSION

The transformation of Islamic religious education in the digital era is a strategic and urgent
need to answer the challenges of the times, especially in building a moderate and inclusive
generation. Through the transformation of learning paradigms, the use of technology, and
the revitalization of the curriculum, Islamic education can respond to the rapid flow of
diverse religious information in the digital space. The strategy for implementing moderate
Islamic values includes integration into the curriculum, strengthening teacher competence,
participatory learning models, developing school culture, and collaboration with parents and
the community. However, this process is inseparable from challenges such as resistance to
the concept of moderation, limited human resources, the influence of digital extremism, gaps
in access to education, and the lack of an adequate evaluation system. Therefore,
collaborative and continuous efforts are needed from various parties to ensure that the values
of moderation are firmly embedded in the Islamic education system in Indonesia.
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